Sabaragamuwa University Journal
Volume 16 Number 1; August 2018, pp 58-67
ISSN 1391-3166; eISSN 2386-2041
DOI: http://dx.doi.org/10.4038/suslj.v16i1.7719
http://dx.doi.org/10.4038/suslj.v16i1.7719

c 2018 Sabaragamuwa University of Sri Lanka

Investigation of L2 Motivational Self System : A Comparative Study
of Undergraduates from Displaced and Resettled Regions in Sri Lanka
K.S.N. Prasangani1*
1

Department of English Language Teaching (DELT), Faculty of Social Sciences & Languages,
Sabaragamuwa University of Sri Lanka, Belihuloya
∗

nilushikap@yahoo.com

Abstract
This study investigates the motivation profile of the L2 undergraduates in the disadvantageous communities
in Sri Lanka based on L2 Motivational Self System. Undergraduates from rural and war affected (resettled) areas
were considered as disadvantageous learners due to the lack of human and physical resources for their learning.The
large scale questionnaire study was conducted among 918 Sri Lankan public university science undergraduates.
They were non-English major students who voluntarily participated for the questionnaire survey. The collected
data were analysed by using the Structural Equation Modelling and models were developed to emphasise the key
motivational factors. The results of the Structural Equation Modelling indicated the ideal L2 self as the strongest
causative factor for learning English among rural and resettled undergraduates. The findings of the study
reveal the strong ideal L2 self among the disadvantageous undergraduates in Sri Lanka. This study can be used
for the theoretical and pedagogical implications, and future research in the similar Asian and South Asian contexts.
Key words: Displaced Learners, English Learning Motivation, Ideal L2 Self, Social Goals

structural dependency on the centres for research, for
the communication of knowledge and advanced training
from the developed countries [Altbach, 2005] English is
highly valued. Presently, Sri Lankan science students
have to heavily depend on the scientific publications
of English speaking countries, because the world’s
leading scientific publications are dominated by them
[Tardy, 2004]. Sri Lankan science undergraduates’ lack
of English competency is markedly seen through their
inability to connect with the new scientific and technological innovations of the globalised world. One example
is that Sri Lanka’s medical professions failed to transfer
new scientific technology during the tsunami relief
operation in 2005 [Baldsing, 2013]. Thus science undergraduates as the future gatekeepers of transferring new
scientific knowledge to the Sri Lankan community need
to be equipped with sound scientific knowledge and
communication skills that are largely built in English.
For that, an investigation into the English learning motivation of the science students is compulsory. Presently,
no large scale quantitative study on the factors that
affect the L2 motivation of Sri Lankan science undergraduates has been conducted. Existing studies have
focused on identifying the importance of English and
employability of graduates [Hayes, 2010, Punchi, 2001,
Raheem et al., 2007,
Raheem & Wijetunge, 2009,
Ratwatte, 2012, Wedikkarage, 2009, Weerasekara, 2014]
but they have not involved large scale population sampling such as this. Any study has hardly looked at
urban and rural and war affected factors. Currently,
Sri Lankan science undergraduates’ English learning
motivation cannot be simply identified through a common model due to the huge urban and rural disparity
of the country. Sri Lankan undergraduates who are
coming from rural and war affected areas have lacked

Introduction
English learning motivation has been discussed in
different contexts and raised the important consideration of the learner differences. Anyhow, English
learner motivation based on the economical, regional
and political issues seemed to be crtical in the current English as a Second Language (ESL) world
[Elabbar, 2016, Kormos & Kiddle, 2013, Lamb, 2012,
You & Dörnyei, 2016]. More importantly, the factor
identification of Sri Lankan undergraduates motivation to be made by prioritising history, national policies, environmental displacement, urban and rural diviations and civil war experiences [Canagarajah, 2005,
Davis, 2015, Liyanage, 2014].
The distribution of urban and rural population has
greater implications for the methodologies of L2 motivation studies since there is a marked difference between
learner ability yet when English is offered as a subject
in universities, few students are motivated to perform
well in the subject. Presently, there are studies in motivation within the qualitative tradition that seem to reveal far more about the concerns of the researcher and
learner self than focusing on the learnability issue and
then there are those within the quantitative tradition
who often appear more concerned with statistical rigour
and innovative procedures than the human stories behind their numerical data. This study provides a broader
motivational perspective of the Sri Lankan science undergraduates by considering the regional differences and
communal differences.
Recent studies have revealed that science postgraduate students’ English proficiency is inadequate
[Raheem et al., 2007]. Specially, due to Sri Lanka’s
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Figure 1: Urban versus rural learners’ motivated learning behaviour
the opportunities to improve their English fluency
due to the civil war, natural hazards and poverty.
Further, the gulf between education policy and practice
in Sri Lanka remains wide and mostly unbridged
due to the lack of funds and political interference
[Liyanage, 2014]. This situation has contributed to a
lack of human and physical resources for rural schools
and its population over time. Specially, 6.7% of rural
learners attained the mastery of English compared to
21.6% of urban learners [UNICEF, 2013]. The failure
of division of human and physical resources caused
to marginalise and widen the gap between urban and
rural [Davis, 2015, Liyanage, 2014]. According to the
educational statistics, the rural and war affected schools
belonged to the “uncongenial” or “very uncongenial”
condition due to the lack of infrastructure and facilities
[Ministry of Education, 2013]. Majorly, unequal distribution of teachers and lack of teachers make these
learners more vulnerable [Davis, 2015, Liyanage, 2014].
Furthermore, the tsunami disaster (2005) and civil war
(1983-2009) affected these rural learners’ education
severely. Their education was disturbed by the closure
of schools, displacement of families, distance to the
schools, lack of transport, shortage of teachers and
educational facilities and poor living conditions in
resettled locations [UNICEF, 2013]. In addition, the
Structural Adjustment Policies implemented by the
Sri Lankan government in 1977 limited the education
expenditure to less than 2% of the Gross Domestic
Product. This has also caused the declining of quality of
education and increased the urban and rural disparities
in the education [Liyanage, 2014]. Specially, the war
affected learners’ English learning was discouraged

by the “Tamil only policy” for nearly three decades
and they became more vulnerable due to the tsunami
hazard in 2005. In fact, the disparity between urban and
rural is wide in their English learning due to the lack
facilities and teachers, although sufficient studies have
not been conducted to address the real context of those
issues. These have implications for their English in the
university and academic performance when English
happens to be the medium of instruction. There is also
a need to gauge from the grassroots themselves the
type of English that is being valued by Sri Lankan rural
and war affected science undergraduates.
Researchers often found the impact of weak English
competency to handicap the Sri Lankan science undergraduates in the academic performance and future career [Raheem et al., 2007, Raheem & Wijetunge, 2009,
Weerasekara, 2014]. Weerasekara et al. (2014) stated
that students find problems in understanding lectures,
practicals, demonstrations and communication at the
university and this has strong implications for their final grading. Thus, English learning motivation is crucial
to their academic performance in the university and the
future professional career of the Sri Lankan science undergraduates. Given that English has become the Lingua Franca of sciences in the modern era [Tardy, 2004],
effective communication skills in English remain compulsory for undergraduates in general and science undergraduates in particular. Presently, Sri Lankan science
undergraduates are lacking communicative skills even in
their mother tongue [Baldsing, 2013] and the situation
is worse for English which is recognised as the second
language but rarely spoken in some parts of the island.
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Table 1: Demographic profile of the participants

Gender

Background details
Female
Male

N
508
410

%
55
45

Year of study

1st year & 2nd year
3rd year & 4th year

498
420

54
46

Academic discipline

Agriculture
Applied Sciences
Geomatics
Science & Technology

311
326
95
186

34
36
10
20

Residence

Urban
Rural
Non-war affected
War affected

538
380
782
136

59
41
85
15

motivated learning [Taguchi et al., 2009]; ought to L2
self [Taguchi et al., 2009]; attitudes toward L2 learning [Papi, 2010]; attitudes toward L2 community
[Islam et al., 2013] motivate learners to learn and master English. Here educators and society value motivation
in learning for its own sake as well as for its long term
contributions. This includes integrative and instrumental motivation which have consequences for the individual learner’s self-esteem, confidence, career and academic achievement. The literature on motivation may
be plenty spanning from preschool to private English
language education, but the bigger challenge is to understand how the learner motivation specific to a particular setting relate to the learner’s social context in
which he/she exists. In this matter, this study focuses
on motivation as individual goals, regional goals and
communal goals.

In covering the factors that motivate Sri Lankan
undergraduates, decisions have had to be made about
Mother tongue
Sinhala
771 84
which areas to prioritise since history, national poliTamil
147 16
cies and environmental displacement have created difN=918
ferences between urban and rural population for decades
and the learning environment is making it necessary
to identify the similarities and differences between
In fact, a host of factors affect the fresh Sri Lankan sci- learner factors and learner ability [Canagarajah, 2005,
Davis, 2015, Liyanage, 2014]. In making decisions about
ence undergraduates’ ability to use the language at the
the rural and urban learner population every efuniversity as well as in the work place. Given that motivation arises both individual and learning environment fort has been made to stay as close as possible
there is the need to investigate key factors that play a to the Sri Lankan government’s classification of the
urban and rural based on the regional divisions
role in motivating science undergraduates at the univer[Department of Census and Statistics, 2011]. The dissity.
tribution of urban and rural population has greater imOne of the bigger challenges in understanding
plications for the methodologies of L2 motivation studlearner motivation specific to a particular setting
ies since there is a marked difference between learner
would be the need to relate the learner to the soability and yet when English is offered as a subject in
cial context in which he/she exists. In this matter,
universities, few students are motivated to perform well
the study of motivation has often focused on moin the subject. At present, there are studies on the istivation as an individual goal [Kormos et al., 2011],
sues of learnability and statistical models than the true
communal or family goals [Csizér & Kormos], perforstories behind the data. This study provides a broader
mance goals and personal interest; where some learnmotivational perspective of the Sri Lankan science uners were either motivated not due to the specific readergraduates by considering the regional differences and
sons and this often affected the learner’s performance
communal differences.
over time. In recent years, greater consideration has
This study attempts to find empirical evidence for
been given to the dynamic, social nature of motivation, looking at how motivation changes over time the rural and war affected (resettled) university students’ motivated learning behaviour and factor effects.
and in response to social context [Islam et al., 2013,
Prasangani & Nadarajan, 2015]. The primary aims of More specifically the following research questions will
this study is to adopt a research framework that uses be addressed by the study.
both the learners’ psychological factors and social fac1. What are the key motivational factors affect for the
tors. It also seeks to respect previous research coming
English learning motivation of the rural learners?
from a variety of perspectives in the social sciences.
Many of the advances in L2 motivation theory have
2. What are the key motivational factors affect for the
resulted from research concentrating on a single asEnglish learning motivation of the displaced and
pect of the motivation process but in this study the
resettle learners?
researcher wishes to contribute to building a model
that considers the broader picture of language learnThe primary objective of the study is to use the L2
ing motivation, displaced learner motivation and war Motivational Self System to investigate the relationships
affected community’s motivation. Presently, a numbetween the L2 learner’s self and social factors that inber of factors such as Ideal L2 self [Dörnyei, 2009];
fluence in English language learning.
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Gardner’s (1985) pioneering socio-educational model
has highlighted integrativeness as the key motivator of
L2 motivation. However, Gardner’s (1985) model has
questioned lately due to the difficulty of explaining L2
motivation via integrativeness. Dörnyei (2009) reformulated Gardner’s study and developed a new model
to explain L2 motivation based on the learner self
which was more meaningful for the globalised L2 learners. Dörnyei’s (2009) L2 Motivational Self System has
greater relevance for the Sri Lankan ESL context due to
the changes happened after the globalisation.

model fit measures of GFI (0.918), RMSEA (0.044),
SRMR (0.090), RMR (0.085), CFI (0.911) and AGFI
(0.891) met the traditionally accepted measures . Although SRMR value is higher than the accepted cut off
value of 0.08, its value is below 0.10 which does not indicate problems for the model [Hair et al., 2014]. Further,
the model has established its good fit with the norms ×
2 of 2.812.
The data indicated significant differences between
war affected versus non war affected youths. The ideal
L2 self remained the strongest causative factor for
learning English for all. The youths whose came from
war affected regions demonstrated a stronger ideal L2
self compared to the non-war affected youths. Social
goals remained an equally strong factor for war affected
learners suggesting that social milieu had not affected
learner’s motivation for learning English.

Dörnyei conducted a large scale study of 13,000 Hungarian learners to find the L2 motivation of the global
English learners. This study reformulated the integrativeness and instrumentality as “ideal L2 self” and
“ought to L2 self”. Dörnyei (2009) designed the L2 Motovational Self System including ideal L2 self, ought to
L2 self and learning experiences as a result of the longitudinal Hungarian study.

The third SEM model relates factor effects for the
motivated learning of rural Tamil and Sinhala (see
Figure 3). The results of chi-square was significant at
p<0.001. The model fit measures of GFI (0.849), RMSEA (0.055), SRMR (0.091), RMR (0.090), CFI(0.876)
and AGFI (0.813) met the traditionally accepted measures. In accordance with the results the ideal L2 self
was seen as the strongest causative factor for learning
English amongst both groups. However, the rural Tamil
L2 learners relationship between ideal L2 self and motivated learning compared to the rural Sinhala L2 learners
was much higher at 0.85 compared to the Sinhala speakers which was only 0.65. In terms of social goals and
the ideal L2 self, the Sinhala learners were greater than
Tamil learners as 0.72 compared to 0.62 . However, the
relationship between social goals and motivated learning for the Tamil learners suggest a negative correlation
suggesting the Tamil learners and the rural population
in general did not associate social goals with doing well
in English as necessarily translate into gainful employment. The scars of the war may still be a bitter reminder
for many of these young people. In terms of attitudes,
the rural Tamil L2 learners indicated a stronger relationship between performance goals and attitudes towards
learning English at 0.61 compared to Sinhala learners
who only show a 0.16 correlation. In terms of performance goals and attitudes towards the L2 community,
both rural communities seem to demonstrate a high coefficient at 0.66 and 0.55. In terms of attitude towards
the L2 community and motivated learning, the coefficient value was at 0.27 for the Tamils compared to 0.07.

Methods
Data were collected from a motivation questionnaire
based on Dörnyei’s L2 motivation self-system. The collected data of 918 students from two Sri Lankan public universities were analysed. Table 1 provides the demographic profile of the participants. The sample comprised of urban (n= 538) and rural (n= 380) undergraduates from various science programs. There were
more female participants (55%) compared to male participants (45%). The present study used Strctural Eqaution Modelling as the major statistical method to create
the models for Sri Lankan undergraduates based on the
regional and communal differences.

Results and Discussion
The model in Figure 1 established the ideal L2 self to
be the strongest causative factor for learning English in
Sri Lanka. In accordance with the results, chi-square was
significant at p<0.001 due to sample size. The model fit
measures of Goodness of Fit (GFI) 0.921, Root Mean
Square Error of Approximation (RMSEA) 0.043, Standardized Root Mean Square Residual (SRMR) 0.075,
Root Mean Square Residual (RMR) 0.078, Comparative Fit Index (CFI)0.919 and Adjusted Goodness of
Fit (AGFI) 0.895 met the traditionally accepted measures. Further, the model has established a good fit with
the norms x2 of 2.672. Interestingly, the model also indicated a significant difference between the urban and
rural youths behaviour with rural youths displaying a
very strong ideal L2 self compared to urban youths at
0.89 and 0.35 respectively to the motivated learning. In
other words, there is a positive relationship between the
ideal L2 self and motivated learning behaviour.

Taken together, all three groups continued to demonstrate the ideal L2 self to be the strongest causative factor for Sri Lankan undergraduates. Also, performance
goals, social goals, ideal L2 self, attitudes towards learning English, attitudes towards the L2 community contributed to motivated learning.

The second SEM model looked at war affected and
non-war affected students’ motivated learning behaviour
(See Figure 2). In accordance with the results chi-square
was significant at p<0.001 due to sample size. The

Sri Lankan science undergraduates’ ideal English
speaking self showed significant difference due to the
regional variation. Interestingly, the results indicated
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Figure 2: War affected versus non- war affected undergraduate’s model
to the various guises of capital attached to English and
English is the only way to move up in the society. However, for Sri Lankans English happens to be the only
way up and out. Further, it cannot be denied that the
reason that the majority of rural Tamil and Sinhalese
asylum seekers choose English speaking Australia and
Canada as their destinations is because of this valuation of cultural capital. This would also be a fine reason
to have a strong ideal L2 self.

the strongest ideal L2 self among the rural science undergraduates (β= 0.89). This is in contrast with the
other Asian motivation studies conducted in Indonesia
[Lamb, 2012] and China [You & Dörnyei, 2016] where
they found a strong ideal L2 self among the urban learners and weak ideal L2 self among the rural learners due
to the limited resources and exposure. This might be
because in Indonesia and China English is a foreign language, but in Sri Lanka English is a second language
and also it is a Link Language for the inter-ethnic communication. Further, English learning has a significant
historical setting in Sri Lanka compared to the settings
of Indonesia and China. Added to that the selection of
the science undergraduates may cause to have a different
result in Sri Lankan context.

In addition, the globalisation and information
technology revolution had changed rural learners’ anti-English attitude of considering English
as a weapon or “kaduwa” (sword) of oppression
[Kandiah, 1984], because English became the global
language [Dörnyei & Ushioda, 2011] and language of
their own to express their feelings among the community members rather than a “colonial baggage”
[Bernaisch, 2012].

In Sri Lankan context rural learners seem to be different from the other Indonesian and Chinese English
learners due to the historical learning experiences they
gained from the British colonial period (1796) onwards.
From the British period onwards the linguistic capital
of English happened to be a limited resource for the
rural learners and it was a “prestigious language” of urban elites. Further, the rural community had been disconnected from the social, economic and cultural capital of the country due to the lack of English fluency
[Bailey, 1998]. Further, they were “marked” as inferior
among the urban elites [Fernando, 1977]. This continuous demarcation and marginalisation led rural learners
to form strong ideal L2 self, or need of communicating
in English because they have realised that English competency is the only way up for the social mobility of
Sri Lanka since English happened to be the linguistic
capital of the country.

Further, the expansion of the usage of mobile phones
and social media (especially Facebook) among the young
generation in Sri Lanka also caused the strong ideal L2
self. In fact, they have realised English is the only key
to connect with the global community and information
technology.
Added to that, the compulsory English medium instruction in higher education also brought about their
strong ideal L2 self, because in Sri Lanka science students have to follow the compulsory English medium.
In fact, to retrieve advanced and new scientific information English happens to be the only way. Additionally,
science students’ desire to go overseas for postgraduate
studies and work also remarkably influences for their
ideal L2 self, because they lack ample science postgraduate opportunities in Sri Lanka.

Additionally, the recent ethnic violence they have experienced during their schooling have created some necessary conditions to motivate their English learning due

Moreover, rural learners realised the inadequacy
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of the vernacular languages to survive in the local
and international contexts due to English functions
as the economic and symbolic capital of the country
[Canagarajah, 2005]. From the British colonial period
onwards English happened to be the symbolic and economic capital of the country, eventhough the nationalistic movements occurred against the dominance of English and protect the national languages. English proficiency enables people to gain lucrative positions in
the country after the independence [Rajandran, 2009,
Senaratne, 2009]. Furthermore, the introduction of the
“liberal economic policy” (1977) and “link language”
policy in 1987 further confirmed the symbolic importance of English in the country to gain economic success
and social success, because government sector jobs are
limited and English dominated private sector started to
dominate the economy of the country. Thus English happened to be the economic and symbolic capital of the
country and rural learners cannot deny its importance.

pens to be the only way for these learners to rise from
the ashes by gaining the socioeconomic power of the
country. This situation has created a strong ideal L2 self
among the war affected science undergraduates. Thus
for these war affected learners learning English is the
only way up to gain the empowerment of the country.
Further, they have realised the invalidity of the Tamil
diaspora due to the loss of military power and naturally
they were motivated to English learning due to the empowerment attached to it. Further, they have realised
the possibility of challenging the disadvantageous social
conditions with English education. Specifically, the caste
based rigid social mobility among the Tamil community
[Canagarajah, 2008] is a big challenge for them.
Further, these participants were schooling during
the civil war period in northern and eastern areas of
Sri Lanka. During this period they were subjected to
the Tamil monolingual regional policy and restricted to
the usage of “pure Tamil” [Canagarajah, 2005]. Thus
these learners had limited opportunity to learn English.
On the other hand, the military war caused the displacement of civilians, disruption of education, unspecified number of deaths and injuries, including children,
teachers and their family members. As a result of the
war, up to 300,000 people were held in refugee camps
[Save the Children, 2013]. Thus, civil war has done unlimited psychological and physical damages for these
learners. Furthermore, after the end of civil war in 2009
these learners had to face the challenges of global and
local requirements of English. In one way English happened to be the key for “nationism” of Sri Lanka to create the harmony between the inter-ethnic communities
[Lim, 2013, Rajandran, 2009] and in the other way English is the economic and symbolic capital of the country
[Canagarajah, 2005].

Added to that the strong English speaking self or
ideal L2 self of the rural science undergraduates implies
their English learning goal. Specially, they lack the supporting family background and supporting school learning environment to improve their English. In fact, they
expect to accomplish their English learning goal in the
university and the failure of achieving the goal may
handicap their future opportunities and country’s development. Thus, finding is critical for the pedagogical practice of the country, because this uncovers the
context specific local knowledge [Canagarajah, 2009] of
the Sri Lankan rural English learners’ need. This knowledge is vital in motivating the English learning further
by “knowledge partnering” [Eversole, 2015] rather than
importing foreign models. In fact, pedagogical practice
should be framed to protect and maintain the ideal L2
self of the rural learners to achieve their expected learning goals.

In addition, English could be a weapon for the war
affected Tamils to defend themselves against the majority language [Annamalai, 2004] of Sinhala. English
proficiency would be able to provide them the opportunity to gain the economic capital and empowerment of
the country. Thus for them Sinhala is an invader and
English is a “protector” or “virus protection system”
[Schiffman, 2005] to survive in the Sri Lankan linguistic, economic, political and social context.

Furthermore, Sri Lankan science undergraduates’
English learning needs are different due to the war torn
and non-war torn of the country. In general, for both
groups the ideal L2 self appears to be the strongest
causative factor for their English learning motivation,
but notably war affected and rural Tamil science undergraduates have stronger ideal L2 self compared to
the non-war affected science undergraduates. A majority of these learners came from the Tamil monolingual
community that was caught in between the globalisation era and the military rule. Further, their parents
and siblings probably lost the socio-economic and educational opportunities of the country compared to the
rest of the other non-war affected community. Added
they faced bitter experiences, deprivations and difficulties during the civil war period of the country. There was
awareness on English learning but there was no development of English teaching during the civil war period
[Canagarajah, 2005]. Specifically, these learners did not
meet the national requirements of the Sri Lankan education system. Within such a circumstance English hap-

Further, war affected learners have motivation to
learn English, because the universities located in the
other parts of the country conducted all science degree
courses in English, they have to sit for the competitive
examinations in English, and they have to communicate with the majority of the country by using English.
In fact, English happens to be the compulsory medium
to proceed their activities in the country.
These factors critically influence the formation of a
strong ideal L2 self or speaking self of the war affected
science undergraduates. Specifically, the effects of the
civil war and their minority condition in Sri Lanka motivate them to learn English. In addition, war affected
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Figure 3: Rural Tamil and rural Sinhala undergraduates motivated learning behaviour
and rural Tamil science undergraduates’ attitudes toward learning English is also higher than the non-war
affected learners. This might be because these learners
have to depend on the classroom learning experiences
due to the lack of their parents’ support. Further, the
Tamil monolingual policy during the civil war period
totally restricted the wider exposure to the English language. Thus they value classroom learning more than
the non-war affected learners. This has demonstrated
in the descriptive analysis via the favourable attitudes
toward classroom learning experiences.

not be denied in the education policy and language policy planning of Sri Lanka. This local knowledge reflects
the true feelings and needs of these learners who suffered
socially, economically and politically from the British
colonisation onwards. Thus knowledge partnering and
community partnership are essential for social innovation of Sri Lanka to heal the damages of the history
and work together as a plural society. Further, at this
stage it is worthwhile to pay special attention to the applicability of the existing university English courses to
meet the needs of war affected science undergraduates
because short term (30 hours) university course seemed
to be inadequate for these learners.

Furthermore, war affected and rural Tamil science
undergraduates’ attitudes toward L2 community have
a contribution to their English learning motivation.
This shows their favourable attitudes toward the English speaking countries like Australia, Canada, United
Kingdom and etc. where they can seek the educational
and professional opportunities. They see these countries
as their future success in education and profession. In
fact, they see these countries and people as global leaders. They may believe that migration is a solution to
gain the economic and social capital they lack in the
country and English as a “source of empowerment”
[Canagarajah, 2008] for them. This context motivates
the war affected learners to learn English more than the
non-war affected learners.

Conclusion
This study used L2 Motivational Self System to investigate the factors affect for the L2 science undergraduates’ English learning motivation based on their
regional and communal differences. The Ideal L2 self is
established as the strongest causative factor for learning English amongst rural and war affected Sri Lankan
science undergraduates. Social goals remained as an
equally strong factor. Besides that, performance goals,
social goals, attitudes towards learning English, attitudes towards the L2 community appeared as the contributing factors for undergraduates generally. In sum
this study highlighted the stronger ideal L2 self among
the Sri Lankan undergraduates from disadvantageous
regions including rural and war affected (resettled).

In addition, war affected and rural Tamil learners’
performance goals are higher than non-war affected
learners. This is because these learners have to compete with the non-war affected majority of the country
in every aspect of life. Since they understood English
as their “protector” they try to be fluent more to survive in the country by defeating the socioeconomic and
political barriers.
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Appendix -

Social Goals

Motivational Questionnaire

23. Studying English is important to me in order to
attain a higher social respect in Sri Lanka.
24. Studying English can be important to me because
I think it will someday be useful to have a good job
and/or to earn money in Sri Lanka.
25. Studying English can be important to me because
someday it will be useful in business communication
in most of the English speaking countries.
26. I have to study English; otherwise, I think I cannot
be successful in my profession.
27. Studying English is important to me because I
don’t want to be seen as a less educated person
in Sri Lanka.
28. Knowledge of English would help Sri Lankans to
represent country in a better way before other nations globally.
29. Knowledge of English language is necessary for Sri
Lankans to benefit from the scientific development
in the world.
30. Competency of English language is necessary for
me to contribute to the national development of
Sri Lanka in a better way with the international
community.

Motivated Learning
1. If an English course was offered for my course at
the university, I would like to take it.
2. If an on-line English course was offered for my
course at a western (US/UK/Australia) university
or in western institute (British council, US embassy,
Australian High Commission and etc.) during my
course, I would like to take it.
3. I am prepared to spend a lot of effort in learning
English for my major subjects.
4. I think that I am doing my best to improve English
at the university.
5. I would like to improve my English via social media.
6. I enjoy learning English from reading magazines
and newspapers.
7. I enjoy learning English from listening to English
songs.
8. I enjoy learning English from watching English
movies.
9. If I have access to English-speaking TV stations
(Dialog/Peo TV ) and movies, I would try to watch
them often.
10. I really want to improve my English at the university.

Mastery Goals
31. Studying English is important to me to be a wellinformed person in Sri Lanka.
32. Studying English is important to me so that I can
broaden my outlook about the world.
33. Studying English is important to me so that I can
read English books, newspapers, or magazines in
my working place.
34. Studying English is important to me because an
educated person is supposed to be able to speak
good English.

Ideal L2 Self
11. I can imagine myself studying in a Sri Lankan university where all my courses are taught in English
and spoken in English.
12. I can imagine myself writing e-mails/letters fluently
in English.
13. The things I want to do in the future involve English.
14. I often imagine myself as someone who’s able to
speak good English.
15. I want to be the kind of Sri Lankan who speaks
English fluently.
16. I see myself one day communicating in English with
western speakers.
17. Studying English is important to me because I would like to become close to L1(
US/British/Australian & etc) speakers of English.
18. Studying English is important to me because
I would like to become close to L2 (Sri
Lankan/Malaysians/Indians & etc.) speakers of English.

Performance Goals
35. I have to learn English because it is compulsory to
obtain my degree.
36. I have to study English in the university because I
don’t want to get bad marks in it at university.
37. Studying English is important for me because I
think I’ll need it for further studies on my major.
38. Studying English is necessary for me because I
don’t want to get a poor score or a fail mark in
English proficiency tests (IELTS/TOEFL).
Attitudes Towards Learning English
39. I like the atmosphere of my university English
classes.
40. My English course should be in the first year.
41. My English course should be in the second year.
42. My English course should be in the third year.
43. I find learning English is really interesting at the
university.
44. My university English teachers make lessons really
interesting.

Ought to L2 Self
19. I have to study English, because, if I do not study
it, I think my parents will be disappointed with me.
20. My parents believe that I must study English to be
an educated person.
21. It will have a negative impact on my academic, professional and social life if I don’t learn English.
22. University students are required to learn English
well.
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